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Introduction

Citizenship's concept revival and relevance

Especially in the 90's, and after some decades of discontinuous rele-
vance, the concept of citizenship appeared useful again and many were those
who stated and promoted its revival. As Beiner (1995) pointed, the topic
seems to be growing larger everyday and is now considered one of the key
concepts in contemporary political theorizing and analyzing (Heater, 1990;
Ignatieff, 1995; Janoski, 1998; Kymlicka & Norman, 1995; Mouffe, 1996b;
Steenbergen, 1994; Turner, 1993).

More than just revived, the citizenship vocabulary became so attractive
that political parties, policy makers and applied disciplines often use it:
«People sense that there is something in citizenship that defines the needs of
the future — in this they are right — but proceed to bend the term to their own
predilections» ‘and between the «ideological abuses» and the «vacuous label»
one «begins to wonder if it can be rescued» (Dahrendorf, 1994, p.12-13).
When regarding the concept of citizenship, we must not, therefore, ignore the
tensions it comprehends, as we must not consider its true meaning as fixed or
attainable: as Foucault points, definitions don't reflect any natural or objective
orde_r in reality, they are produced, not discovered (Foucault, 1980, in
Davidson, 1997). Discourse operates «as a strategic field, as a field of battle
and not simply as a reflection of something already constituted and pre-exis-
tent» (Davidson, 1997, p.4). Creating new uses to key terms and using them

in new language games turn possible new ways of life (Clarke, 2000; Mouffe,
1996a) as excludes others.
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The citizenship theme appears to be transverse to nowadays reproblema-
tized political issues (Aguila, 2000). It is also interesting to note that this
revival accompanies a broader interest in the political dilemmas and chal-
lenges of today, as in the crisis of the meaning of democracy itself (Trend,
1996). By commenting some of the questions, in the contemporary debate,
that prompted «something of a renaissance in the political theory of democra-
cy» (Held, 1996, p. 237), we intend to show the centrality and the underlying
tensions of the citizenship concept as also some of the distinctions being made
around the meanings of citizenship.

In the western countries, in the post-war period before the late 60s and
70s crisis, the prevailing opinion asserted the Marshallian perception that the
extension of social rights marked «the ‘end of history” or at least ‘the end of
the history of citizenship’» (Steenbergen, 1994, p.3). The welfare state, the
Keynesian interventionist and expanding state, was seen as capturing the best
of both liberal and civic ideals: economic efficiency and «a polity formally
neutral on what constitutes the good life, yet committed to providing the col-
lective necessities requisite for the attainment of that good life, however indi-
viduals conceive of it» (Ignatieff, 1995, p. 66). These ideas, that social and
political conflict would progressively wear away and that neutral criteria
could be found to organize the polity, did not survive long though. Many
attacks on the liberal democratic welfare regime followed the late 60s period.
These were mostly centered on: (i) the consequences of the welfare state
expanding bureaucracy; (ii) the structures of domination reproduced within
the (abstract and universalistic) liberal ideal (of neutrality).

State's bureaucracy was either seen as a threat to individual freedom due
to excessive state interference (Hayek, 1976) promoting a culture of passive,
dependent, and irresponsible citizenship (Aguila, 2000) or as a threat to
democracy by being «only partially accountable to elected officials» and tur-
ning citizenship a «bureaucratic rather than a democratic reality» (Ignatieff,
1995, p. 71) where citizens were powerless and isolated (Aguila, 2000) and
became mere consumers of rights and privileges.

Seen as a matter of «overpolitization» (Lipset, 1963) by liberals, neo-
-liberals and classic pluralists, the bureaucracy's extension is considered
threatening to individuals' freedom (Hayek, 1976). These authors advocate
for less interference from the state in the citizens' (private) businesses.
Regulatory functions, in their view, should be left to the market, or the int-
erest groups balancing their powers in the civil society, ways seen as more
efficient and respectful of the right to choose for him/herself, natural to every
citizen. So, nowadays, they end stressing individual rights, personal liberty to
pursue self-chosen ends and respect for procedural rules of democratic func-
tioning but also responsible choices, self-restraint and balanced self-interests
not to threaten the regulatory possibilities of governments (Kymlicka &
Norman, 1995).
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When seen as a problem of what Marcuse labeled as «depolitization,
«the eradication of political and moral questions from public life by an obses-
sion with technique, productivity and efficiency» (Held, 1996, p. 239), the
attack on the consequences of bureaucracy and its opacity and of the distan-
cing of the moral and political domains from the reach of the ordinary person
implies reinforcing and extending, in various realms, the citizens' democratic
control over their lives and therefore reducing the unaccountable areas and the
reproduced inequalities. By acknowledging that the «right to have rights» is
«constructed and exercised in a participated way» it is argued that only
through involvement liberty (and equality) can be secured (and inclusion in
structural equality be achieved) and also citizen's concern and judgment
(about the shared reality) can be fostered (Aguila, 2000, p. 14). Some social
conditions of equality that assure real opportunities of participation are seen
as essential (Dahrendorf, 1994; Twing, 1994).

Intending to go beyond the «abstract universalism of Enlightenment, the
essentialist conception of a social totality and the myth of the unitary subject»
(Mouffe, 1996a, p. 36) and connected to the heritage of the ideas and social
movements that gained relevance in the late 60s, some authors claim that
while common formal rights are universal they actually work on reproducing
basic structural inequalities, keeping: certain groups excluded from actually
enjoying them — e.g. women, non-whites, gays and lesbians (Dhaliwal, 1996;
Euben, 1996; Mouffe, 1996a; Pateman, 1985). More than inclusion, they
argue for a context of diversity (Clarke, 2000), of plurality of positions
(Arendt, 2000c; Silva, 2000), for the affirmation of differences {(Clarke, 2000;
Moutte, 1996a) and the recognition of the particular, the heterogeneous and
the possibility of all groups to have equal access to participation in the politi-
cal (and social) realms of life (Benhabib, 1996; Dhaliwal, 1996; Mouffe,
1996a), to be able to take part in a community of shared discourse (Mouffe,
19962; Tenzer, 2000). Radical democrats and neo-pluralists defend that this
should imply combining participation in chosen, formed and reformed asso-
ciations with a renewed focus on political agency, on new opportunities to
democratic, responsible, involvement in the state and market (Euben, 1996;
Mouffe, 1996b; Walzer, 1995) permitting articulation and also an enlargement
of perspective of all those taking part (Benhabib, 1996; Clarke, 2000).

The contemporary debate and discourse on citizenship is positioning the
concept in a process of reappropriation Framing disagreements and antagonisms
it permits the encounter of different perspectives and distinctions, it creates an
intermediary space where shared argument and action concurs {Arendt, 2000a;
Silva, 2000; Tenzer, 2000) then making political the (discussions) meanings
(and practices) of citizenship. It is, in fact, a political discussion entering the
«social imaginary significations, created by that society, and incarnated by its
institutions» and having its part on «the global, explicit, institution of the socie-
ty and the decisions concerning its avenir» (Castoriadis, 1996, p. 159-162).
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Admitting that using the citizenship concept entails an attempt to turn
ways of life meaningful and instituted is especially necessary when we con-
sider the context of a democratic regime. In modern democracies, there is an
unlimited openness to interrogation, a never-ending transformation of its
terms (Castoriadis, 1996), therefore meanings can never be completely
enclosed (Clarke, 2000; Mouffe, 1996a, 1996b; Silva, 2000; Wal_zer, 1995)
and legitimacy of the agreements always rests (as the sovereignty) in the peo-
ple itself (Aguila, 2000; Mouffe, 1996a; Skinner, 2000).

So, democracies, and specially as societies become more complex,
depend on the acceptance of the instituted ways of life, of the adherence by its
citizens to its democratic principles and practices (Heater, 1990; Ichilov, 1990,
Kymlicka & Norman, 1995; Maclntyre, 1995; Pocock, 1995; Trend, .1996);
they depend on the possibility of some shared reflection between the smgl_llar
individuals, of creating common interest that makes political action possible
(Arendt, 2000b, 2000c; Benhabib, 1996; Silva, 2000; Tenzer, 2000); they
depend of the capacity of it's citizens to make autonomous judgmentg regard-
ing the shared issues, judgments that depart from the specific, practical con-
text in consideration and that bridge the understanding to the perspective of
others (Arendt, 2000c; Beiner, 1995; Benhabib, 1996; Clarke, 2000; Kymlicka
& Norman, 1995; Silva, 2000; Walzer, 1995).

The understanding of what is to be a citizen, of what that entails, is there-
fore placed at the core of a confrontation field where, considering that a «tra-
dition is the set of discourses and practices that constitute us as subjects»
(Mouffe, 1996a, p. 32), discursive traditions' dialogue result in variety of
meanings of citizenship that intimates us to take all of them as signiﬁcant.and
none of them as objective, neutral or even naive. To study how these meanings
relate to those of human development and its promotion is a task of major
importance in political psychology.

Life-experiences and Human Development

It is nowadays widely accepted that it is a combination active individuals
in active environments (bi-directional interactions) what shapes the course of
human development. Development is then a fully relational happening
between the individual agent in a certain active environment (Brandstidter &
Lemer, 1999; Bronfenbrenner, 1979; Bronfenbrenner & Evans, 2000; Lerner,
1986; Sameroff, 1982), a «dynamic process of mutual shaping and influence»
(Strange, 1999, p. 579). As a consequence, researchers are now paying more
and more attention to contexts and transactions between contexts and indivi-
duals (Flanagan & Sherrod, 1998; Lerner & Galambos, 1998; Steinberg, 200%;
Strange, 1999) as important to understand psychological development. This
«pronounced shift toward studying the contexts in which these developments
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take place» (Steinberg, 2001, p. 97) is, nowadays and mostly, striving to iden-
tify particular dimensions within contexts like the family, the school, the peer
group or the workplace that can be shown relevant. Within such an understan-
ding of development, the concept of life-experience is important because it
refers to the transaction situation, to the inferaction between individuals and
their contexts, an interaction where, meaning is constructed and development
may occur. 1t is therefore useful as a general concept when searching for more
transversal features of contexts in what concerns their developmental quali-
ties. By turning to what in experiences might promote and support, might
build the conditions for structural change, the focus here is on the opportuni-
ties life-experiences provide for involvement in situations where usual ways
of making-meaning are set in conflict or contradiction (where differentiation
is thus possible) and whether or not the context also provides the atmosphere
for these to be productive in generating more stable and complex ways of
doing so (with the occurrence of opportunities for reflection and consequent
integration).

Several theorists and researchers highlight these general elements of ade-
quate action and integration. For Piaget, peer interaction and the exposure to
feelings and attitudes of others are considered important sources of develop-
ment (1977) by confronting the individuals with the reasoning of others and
promoting the rise of cognitive conflict, internal contradictions in the reaso-
ning structures (Lickona, 1976). For example, in a research with children,
interactions with peers and debates produced heightened awareness of the
rights of others, especially of those actively engaged in the debates (Damon,
1998). Piaget used the concept of reflective abstraction to refer to the mecha-
nism enabling the cognitive system to overcome the conflict situation by uni-
fying «a series of actions and their results into a new structure that removes
conflicts and inconsistencies generated ecarlier» (Demetriou, 1998, p.198).
Kohlberg (1976} also considered opportunities for social interaction and reci-
procal communication as a source of cognitive conflict and therefore as sti-
mulating development. He referred to them as role-taking opportunities
(Kohlberg, 1976), favoring development when they provide problems that
defy subject's reasoning and expose it to the perspectives of others in «an
atmosphere of interchange and dialogue» of different views (Kohlberg &
Wasserman, 1980, p. 563). Damon and Colby (1996; Lind, 2000) argue that
«direct engagement with moral issues, in a context that provides several dif-
ferent but integrated sources of guidance and support» is required to promote
integrated moral development (Damon & Colby, 1996, p. 36). Studies from
learning environments' role-taking curricula, combining real and significant
experiences with their examination and discussion, show a positive impact on
the developmental level of students and professionals that actively engage in
them, from adolescents to aduits (King & Kitchener, 1994; Lind, 2000;
Reiman & Peace, 2002; Sprinthall, 1991; Sprinthall & Hall, 1992; Sprinthall

THEORETICAL AND EMERGENT CITIZENSHIP 95

& Scott, 1989; Sprinthall & Thies-Sprinthall, 1980; Thies-Sprinthall, 1984;
Thies-Sprinthall & Sprinthall, 1987)". A reference to «optimal discrepancy»
(Lickona, 1976; Sprinthall, 1991; Strange, 1999) needs to be made. The sup-
port and reflection, the action opportunities and the exposure to difference
must be present and balancing «developmental matching and mismatchingy,
these depending on the initial levels of development (Lind, 2000; Reiman &
Peace, 2002; Sprinthall, 1991; Strange, 1999). A balance between reflection
and practices embedded in a variety of immediate engagement experiences in
communities and institutions appear as lying at the core of integrated deve-
lopment.

The Present Study

Research on life-experiences has not considered the developmental qua-
lity of life-experiences in non-intentional® settings. The present study assumes |
that, due to their differential features, some everyday life-experiences may
also present those who engage in them with a variety of conditions that may
be opportunities for development. Especially this study researches how the
broadly political participation, the involvement in civil society's movements
and associations of various kinds (political parties of course included) can pro-
vide with opportunitics for experiences having continuity, personal signifi-
cance, and appeal for several different tasks of varying complexity. So, the
elements of challenge and support, of action and reflection may be an impor-
tant part of experiences such as getting involved in political parties, unions,
social movements, volunteer work in the community, religious or recreational
associations. These may (at least for some of those involved)} have the high
quality social interaction features that seem to prompt development in both
intellectual and moral domains.

This study intends to investigate how real-life, broadly political, involve-
ment experiences within the communities (e.g. participation experiences in
political parties, social movements, associations, etc) can, depending on their
developmental quality, be related to more complex modes of thinking about
politics and to different ways of conceiving citizenship.

! These investigations on the of impact of the conditions of role-taking and
inquiry on the development of students and professionals continues presenting results
and an account of what today is called learning-teaching framework (LTF) can be
found at Reiman & Peace (2002).

2 Non-intentional seitings are considered those not explicitly designed as deli-
berate interventions, educational or others.
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Method

Instruments

The Scale of Politic (Escala da Politica, EP, Ferreira & Menezes, 2001)
is an adaptation to political contents of one of the scales of the Portuguese ver-
sion of the Parker Cognitive Development Inventory (PCDI, Parker, 1984;
Portuguese version by Ferreira & Bastos, 1995). Items were rewritten (in
order of acquiring a political content} — adolescent and adult cognitive/ intel-
lectual developmental theories were reviewed in order to build a framework
capable of providing the underpinnings for the rewriting procedures maintai-
ning the items' developmental meaning. The EP presents to the subjects items
representative of the three major modes of thought described by Perry in his
works: dualism, relativism and commitment within relativism conceived as an
evolving sequence of complexity of thought. Each of these modes of thought
is represented by a set of items — a subscale. The subject has to rate his/her
agreement to each item.

In factor analysis, three factors were found. This result is consistent with
the expected instrument structure for this instrument: factor 1 (hereafter
called dualism) representing dualist sub-scale (o = .6596), factor_2 (hereafter
called relativism) representing the multiplicity/ relativistic sub-scale
(o= .6560), and factor_3 (hereafter called commitment) representing the com-
mitment within relativism sub-scale (oo = .6486). Reliability values are not
very high but still acceptable for an instrument tapping cognitive complexity.
Taken together these factors 35,814% of total variance.

Score is found per subscale and represents the mean agreement to the
items in the corresponding subscale. In the used version, complete disagree-
ment equaled 1 and complete agreement equaled 7. By this reason, the higher
the score, the higher the agreement expressed to the items of the particular
subscale. '

The Participation Experiences Questionnaive (Questiondrio das
Experiéncias de Participagdo, QEP, Ferreira & Menezes, 2001) has been
designed in order to be a simple, paper and pencil, instrument that could tap
subjects’ participation experiences in associations and other civil society struc-
tures and the developmental quality of those experiences. It is theory-guided
and follows the remarks made by Lind (2000) aiming to collect both objective
and subjective information on the experiences' developmentally important
features. The basic logic of this instrument has been, in fact, inspired in and
abstracted from Lind's ORIGIN/u questionnaire (Lind, 2001),

The QEP has two distinct parts. In the first one, the subject is asked to
report if he had or not the experience of participating in several civil society's
structures (e.g., political parties, students associations, social movements, reli-
gious associations, etc) and how enduring how that participation (only punc-
tual, Jess than six months, six months or more). In the second part, subjects are
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told to rate their degree of involvement and to, thinking about their most sig-
nificant experience (in their personal perspective), report how certain aspects
related to the experience's quality had been present. This second part is divi-
ded in two major components: (a) the opportunities to actively engage in dif-
ferent types of relevant real actions (e.g., looking for information, participa-
ting in activities, organizing activities, decision making, etc) and (b) the
frequency of opportunities to share and confront their perspectives in an
acceptant, challenging and reflexive environment (e.g., your opinions were
accepted and respected, there were several different points of view in discus-
sion, elements were concerned with justifying their views, different views
were analyzed and reflected upon, etc). Both of these components are consi-
dered as factors and the factor analyses are consistent with this assumption.
Two factors — gep_1 and gep_2 — emerged representing, gev_1 {hereafter
called action), the first component and, qev_2 (hereafter called reflection), the
second. Reliability values supports the factorial structure of this second part
of QEP: action o = .8964; reflection o. = .8833. The two factors together
explain 70,195% of total variance.

Results from the first part of the instrument were not used in this parti-
acular study. For the second part results are the scores in the factors — action
and reflection — and their combination.

The Citizenship Conceptions Questionnaire (Questiondrio das
Concepgdes de Cidadania, QCC, Ferreira & Menezes, 2002) was constructed
using a framework of dimensions that are usually clustered in the citizenship
conceptions of several political philosophies and that can be used to differen-
tiate between traditions of thought on citizenship. In the QCC respondents
have to position themselves, in an agreement lickert scale ranging from 1
(complete disagreement) to 7 (complete agreement), regarding statements that
illustrate various positions in each of the dimensions.

Factor analysis provided sets of items that organize the ideas of parti-
ocular conceptions. As it was expected the emerged factors (conceptions) are
sometimes partial and not necessarily as coherent as their theoretical pairs but
still they subsume ideas that are important in describing the ways in which
these subjects conceive citizenship. Six factors emerged and together they
explain 47,879% of the total variance. Each factor has been indexed in a sin-
gle variable that represents the mean agreement to the items in that same fac-
tor. Reliability is generally high or acceptable for all the factors.

Factor 1 {o =.7979) groups items valuing involvement in common inte-
rests or in integrating personal and common interests through argumentation
and nepotiation made in the contexts of the public and public/private (civil
society) spheres. [t will be hereafter called neo-pluralist conception.

Factor 2 (o = .8373) organizes together items regarding a defensive and
effective involvement, both instrumental and final. Involvement here is rela-
ted to the promotion, protection and expansion of citizens' autonomy (I}, this
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autonomy understood as being part of those who decide in the political com-
munity, participant in the making of the laws by which he/she lives. This fac-
tor is congidered to represent a participative conception.

In Factor 3 (o = .7793) the items comprise a view where involvement
aims to the transformation of personal and common interests through negoti-
ation in the public/private and private contexts. Taken together these items can
be considered a form of pluralist conception.

The items in Factor 4 (& = .8110) portray citizenship involvement as
final in value and citizens as acting through direct decision aiming to the pro-
motion of their autonomy (I) regarded as being involved and free to decide
while protecting and expanding their autonomy (II) understood as a possibili-
ty who choose for themselves. This configuration can be taken to map some
form of protective-republican conception.

Factor 5 (oo = .5650) sees involvement as final and valuing citizens'
direct ruling. This ruling though implies involvement in the promotion and
expansion of citizens' autonomy (IT) of choice for themselves and connected
to the surpassing of common interests. Drawn like that is a form of neo-liber-
al conception.

Factor 6 (o0 = .5892) is the only factor that focuses in citizenship as a
status, formal in its nature. Involvement is seen only as defensive. This form
of minimal conception is a type of minimal conception.

Administration
Instruments have been administrated in schools and workplaces as a bat-

tery, when possible with the presence of a research assistant. All subjects are
from Porto's region.
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Sample
Table 1
Sample's Main Demographic Characteristics.
Percentage of total
Demographic variables Number of subjects sample
Age
Late adolescents 220 354
Young adults 231 372
Adults 70 11.3
Older adults 100 16.1
Total N=621 100%
Gender .
Male 216 345
Female 410 65.5
Total N=626 100%
Educational level
Less than 9 years 31 5.0
Between 10 and 12 years 262 42.4
College students 220 35.6
College or post-graduate degree 105 17.0
Total N=618 100%

A total number of 626 subjects participated in this study. Subjects were late
adolescents (from 15 to 18), young adults (19 through 24), adults (from 25 to
35) and older aduits (36 or higher) with the following educational levels: nine
years of formal schooling or less, between 10 and 12 years of formal scho-
oling, some years college education, or a college or post-graduate degree,
Sample's distribution across the main demographic variables accounted —
gender, age and educational level — is presented in Tabie 1.
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Variables

In order to analyze collected data several variables were defined and comput-
ed. They're presented in Table 2. '

Table 2
Description of the Variables Used in the Study.

Instruments | Variables

Political Scale| Dualism: Dependent variable computed from the scores
(EP) (mean of the ratings of the items) in the Dualism factor.
Relativism: Dependent variable computed from the scores
(mean of the ratings of the items) in the Relativism factor.
Commitment: Dependent variable computed from the scores
(mean of the ratings of the items) in the Commitment within
Relativism factor.

Participation | Action: Dependent variable computed from the scores (mean
Experiences | of the ratings of the items) in the Action factor.
Questionnaire| Reflection: Dependent variable computed from the scores
(QEP) (mean of the ratings of the items) in the Reflection factor.
Action-Reflection: Independent variable that has four different
categories: Null: no reported action or reflection; Low: both
action and reflection scoring bellow or in the mean of the sam-
ple; Unbalanced: scoring above the mean in one and bellow or
on the mean on the other of the action and reflection variables.
| High: scoring above the mean of the sample in both action and
‘reflection. )

Citizenship | Neo-pluralist conception: Dependent variable computed from
Conceptions | the scores (mean of the ratings of the items) in Factor 1
Questionnaire| Participative conception: Dependent variable computed from
(QCO) the scores (mean of the ratings of the items) in Factor2
Pluralist conception: Dependent variable computed from the
scores (mean of the ratings of the items) in Factor 3
Protective-republican conception: Dependent variable com-
puted from the scores (mean of the ratings of the items) in
Factor 4

Neo-liberal conception: Dependent variable computed from
the scores (mean of the ratings of the items) in Factor 5
Minimal conception: Dependent variable computed from the
scores (mean of the ratings of the items) in Factor 6
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Results and Discussion

The results regarding the effects of the participation experiences and
their quality on the measures of the diverse modes of thinking and on the
diverse emerged conceptions of citizenship; b) results showing the correla-
tions between the action and reflection opportunities, the modes of thought
and the citizenship conceptions.

The alpha value of .05 was used for all statistical tests. Eta2 and Cohen's
d were, when considered adequate, calculated so effects sizes could be esti-
mated.

The effects of participation experiences

Taking together the variables representing the modes of though (dualism,
relativism, commitment) and those regarding the citizenship conceptions as
dependent variables and action-reflection as independent, the GLM multiva-
riate analysis results (see Table 3, Appendix A) show that action-reflection
(F = 2.493; p =.0001; eta2 = .036) produces statistically significant and rele-
vant effects.

Although «Tests of Between-Subjects Effects» (see Table 4, Appendix
A) only reach statistical significance on commitment (F = 10,099; p = .0001;
eta2 = .048) we consider the results regarding protective-republican concep-
tion (F = 2,235; p = .083; eta = .011), participative conception (F = 2,387;
p=.068; cta2 = .012), neo-pluralist conception (F =2,327; p=.074; eta2 = .011)
and relativism (F = 2,446; p = .064; eta2 = .012) to be worth of note. Post hoc
tests (Tukey HSD; see Table 5, Appendix A) reveal that those subjects who
had high developmental quality participation experiences (group marked as 3)
score clearly higher on commifment than all other groups being all these dif-
ferences statistically significant and effect size values (as calculated using
Cohen's d) indicative of a moderate (group 3 scores higher than group 0,
p =.002; d = .4583; group 3 scores are higher than group 1 scores, p =.0001;
d = .5403; group 3 scores higher than group 2, p = .0001; d = .4156). Tt was
also found that no other effects meet the criteria for statistical significance
(p < .05) and that effect sizes are between small and moderate (.2 < d < .5).
Yet the results on relativism (group 3 scoring lower than group 0, p = .096;
d = .2756; group 2 scoring lower than group 0, p=.054; d= .3222; i.e., groups
having high developmental quality participation experiences, and those ha-
ving participation experiences where opportunities for action and reflection
are unbalanced are less relativistic in their modes of thought than those in the
group of no participation experiences at all), neo-pluralist conception (group
3 scoring higher than group 0, p = .104, d = .2747; those having high deve-
lopmental quality participation experiences score higher in neo-pluralist con-
ception than those having no participation experiences), participative concep-
tion (group 3 scoring higher than group 1, p = .064; d = .2577; those having
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high developmental quality participation experiences scoring higher in parti-
cipative conception than those having low developmental quality participation
experiences) and protective-republican conception (group 3 scoring higher
than group 1, p = .075; d = .2599, those having high developmental quality
participation experiences scoring higher in protective-republican conception
than those having low developmental quality participation experiences) all
show the same trend suggesting the importance of high developmental quali-
ty participation experiences in moving beyond relativist modes of though and
assuming citizenship conceptions more committed to action in the community.

Mostly this study found commitment within relativism as a differentiat-
ing mode of thought when analyzing the impact of non-intentional and real-
life experiences of different developmental qualities, in what can be called,
broadly, civic participation. This is in fact consistent with the commitment
within relativism theoretical accounts. By merging together elements of ethi-
cal, identity and intellectual development (Hofer & Pintrich, 1997; Perry,
1970) this mode of thought may be also grasping in a more complete way the
developmental outcomes achieved in complex relational settings and multidi-
mensional experiences such as the civic/political ones. The consideration of
higher developmental quality to the experiences combining action and reflec-
tion opportunities, when contrasted to others not providing the same contex-
tual conditions, also results reinforced by the results obtained.

Although to be interpreted with caution, the effects are only of smali to
moderate sizes and statistical significance is not reached, the results regarding
the relation between the emergent citizenship conceptions and the involve-
ment in participation experiences providing opportunities for action and
reflection are relevant enough to be worth commenting. In fact the general
trend is quite coherent showing that the engagement in experiences of high
developmental quality seems related to favoring citizenship conceptions that
stress commitment to action within the community either as seeking to inte-
grate personal and common interest through negotiation in the public or pri-
vate/public realms of action as in the neo-pluralist coneeption, or as promo-
tion and expansion of direct involvement in democratic decision-making within
the social sphere and its institutions as in the participative conception, or final-
ly as in combining a promotion of direct democratic involvement with the pro-
tection and expansion of the guaranties of individual choice as in the protec-
tive-republican conception. The civic/political experiences that could become
meaningful and growth promoting tend to reinforce visions of citizenship
where involvement is seen as positive and central.

It is important to note that civic/political participation experiences can
provide individuals with opportunities for engaging in real and meaningful
actions that, especially when balanced with an environment that promotes
open reflection, interchange and dialogue, concur to develop more complex
and integrated modes of thought in individuals --- at least when these regard

THEORETICAL AND EMERGENT CITIZENSHIP 103

political content. These findings, consistent with those from intentional set-
tings, clearly indicate that in domains such as political development more
attention should be granted to the self-sought spontancous experiences and
their developmental quality.

It is also important to note that these engagement experiences, when of
high developmental quality, seem to be related to citizenship conceptions
favoring involvement within the community. Given the current emphasis on
formal citizenship education and service-learning projects within educational
policy documents (Torney-Purta, Schwille, & Amadeo, 1999) and educational
research (Battistoni, 1997; Morgan & Streb, 2001; Youniss, McLelland, &
Yates, 1997) it seems particularly relevant to consider how experiences in vo-
luntary associations and community projects could be organized, and made
integrated, in order to promote adolescents' and young adults' political deve-
lopment.
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Appendix A
Table 3
Multivariate Analysis Results for Action-reflection.
Hypothesi Eta
Effect Value F s df Errordf | Sig [ Squared
Intercept Pillai's Trace | 986 | 4611.250 9.000 5999.000 | .000 986
Action-reflection Pillai's Trace | 108 2.493 27.000 1803.000 | .000 036

Table 4
Relevant Results Selected from the Tests of Between-Subjects Effects.

Dependent Mean Eta
Source Variable df Square F Sig | Squared
Intercept minimal ¢, 1 11136,921 | 8893,432 | ,000 936
neo-liberal ¢, 1 7173,889 | 6780,106 | ,000 018
protective-repub, ¢. 1 16553,722 | 14673,699 | ,000 960
pluralist c. 1 13381,364 | 13266,258 | ,000 956
participative ¢. 1 15894,461 | 20301,184 | ,000 97
neo-pluralist c. 1 11116,228 | 10814,381 | ,000 947
\ dualism i 5516,705 | 4437,469 | ,000 ,880
relativism 1 12941,869 | 14175,800 | ,000 ,959
commitment 1 14741,220 | 20723,924 | ,000 972
Action-reflection minimal ¢. 3 1,986 1,586 ,192 ,008
neo-liberal c. 3 ,854 ,807 490 004
protective-repub. ¢. 3 2,522 2,235 083 ,011
pluralist ¢. 3 ,859 ,851 ,466 ,004
participative ¢, 3 1,869 2,387 ,068 ,012
neo-pluralist c. 3 2,391 2,327 074 ,011
dualism 3 1,190 957 A13 ,005
relativism 3. 2,233 2,446 ,063 012
commitment 3 7,183 10,099 ,000 048

Table 5
Post-hoc Tukey HSD Multiple Comparisions' Results.
95% Confidence
Interval
Dependent (I} acgéio | (J) accdo Mean Lower Upper
Variable reflecedio | reflecgio | Difference (I-)){ Std. Error | Sig. Bound Bound
commitment { ,00 1,00 7,508E-02 , 1063 ,895 -, 1980 ,3482
2,00 -6,1558E-03 ,1076 1,000 -, 2826 ,2703
3.00 -3663* ,1010 ,002 -,06257 -, 1069
1,00 00 ~7,5078E-02 ,1063 ,895 -,3482 L1980
2,00 -8,1233E-02 | 9,727E-02 | ,838 -,331 ,1687
3,00 - 4414* 8,987E-02| ,000 -,6723 2105
2,00 ,00 6,156E-03 ,1076 1,000 -,2703 ,2826
1,00 §,123E-02 | 9,727E-02 | ,838 -, 1687 ,3311
3,00 -3601* 9,143E-02 | ,000 -,5950 -,1253
3,00 ,00 ,3663% , 1010 ,002 , 1069 6257
1,00 ,A4414% 8,987E-02 | ,000 ,2105 ,6723
2,00 ,3601* 9,143E-02 | ,000 ,1253 ,5950
protective- 00 1,00 ,1531 ,1339 ,662 - 1908 4970
-republican 2,00 9,431E-02 ,1355 ,899 -2539 4425
conception 3,00 - 1195 1272 ,783 -,4462 2072
1,00 ,00 -1531 ,1339 ,662 -,4970 ,1908
2,00 -5,8802E-02 ,1225 964 -,3735 ,2559
3,00 -,2726 ,1132 075 -,5634 1,810E-02
2,00 00 -9.4314E-02 ,1355 899 - 4425 ,2539
1,00 5,880E-02 ,1225 964 -,2559 ,3735
3,00 -,2138 ,1151 247 -,5096 8,195E-02
3,00 L0 L1195 1272 ,783 -,2072 ,4462
1,00 2726 1132 U075 | -1,8101E-02| 5634
2,00 ;2138 1151 247 | -8,1952E-02| 5096
participative | ,00 1,00 ,1012 ,1115 ,801 -,1853 L3877
conception 2,00 5,752E-02 L1129 957 -,2325 3476
3,00 -.1319 1059 98 -4041 1403
1,00 ,00 -1012 ,1115 ,801 -,3877 ,1853
2,00 -4,3695E-02 ,1020 974 -,3059 2185
3,00 -2331 9428E-02 | .064 -4753 8.0%0E-03
2,00 ,00 -5,7521E-02 , 1129 957 -,3476 ,2325
1,00 4,370E-02 ,1020 ,974 -2185 ,3059
3,00 -1894 9,592E-021 ,197 -,4358 5.699E-02
3,00 ,00 1319 ,1059 598 -,1403 4041
1,00 22331 9,428E-02 | ,064 | -9,0902E-03| 4753
2,00 ,1894 9,592E-02 | -,197 | -5,6991E-02| 4358
neo-pluralist | ,00 1,00 -9,7981E-02 L1278 869 -,4263 2303
conception 2,00 -5,2471E-02 ,1294 977 -,3848 ,2799
3.00 -,2760 1214 104 -.5878 3.589E-02
1,00 ,00 9,798E-02 ,1278 ,869 -2303 ,4263
2,00 4,551E-02 L1169 ,980 ~,2549 ,3459
3,00 -, 1780 L1080 ,352 -, 4555 9,954E-02
2,00 ,00 5,247E-02 ,1294 977 -,2799 ,3848
1,00 -4,5510E-02 L1169 ,980 -,3459 ,2549
3,00 -2235 ,1099 176 -,5059 5,885E-02
3,00 00 ,2760 ,1214 ,104 | -3,5891E-02] ,5878
1,00 ,1780 ,1080 ,352 | 9,9544E-02 4555
2,00 ,2235 ,1099 ,176 | -5,8852E-02 5059

Based on observed means

* The mean difference is significant at the ,05 level.
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Table 6:
The Framework's Positions and their Meaning.
The F column refers to the distribution of the positions within the emerged
Jactors (Citizenship Conceptions).

Positions

F

Meaning

status nature; formal

6

legally defined nature of rights and
duties

status nature; practical

actual exercise of the considered
rights and duties

status origin; inherent

bearing rights and duties comes
from being a person, from human
nature itself

Status origin; resultant

when the rights and duties one bears
depend of the society's ways of]
instituting itself and of recognizing
its members

involvement's value; final

2;4

considered good in itself’

involvement's value; instru-
mental

as good as what it helps to accom-
plish

type of involvement; effective

\

involvement in determining the
community's conditions of exis-
tence, or his/ her own as citizen

type of involvement; defen-
sive

5;6

involvement that protects individu-
ais, groups, classes or institutions
against the actions or decisions of]
other individuals, groups, classes or
institutions

purpose of involvement;
ruling

2; 4;5

direct control and participation in
collective rule-making activities

purpose of involvement;
preference

indirect control through participa-

tion in selection oriented activities

transforming personal and
common interests

purpose of involvement; pro- | (I): 2; 4
motion (i.e. enhancing the n:s
application)

; - - 2 autonomy (I}: autonomy of persons
pUTpOSe © f mvolvemeflt, pro- | (I who are free to question and decide
tection (i.e. safeguarding the | (1I): 4
exercise) of autonomy (II): autonomy of

. those who are free to choose and to
purpose of involvement; @D:2 Know
expansion (i.e. extending the |(II): 4; 5
application to new contexts)
purpose of involvement; sur- 1 common interest should prevail
pass personal interests over personal interests
purpese of involvement; sur- 5 common interest is as sum or by-
pass common interest product of personal interests
purpose of involvement; inte- 1 giving importance to both per:?,opal
grate personal and common and common interests, combining
interests them at the personal level
purpose of involvement, 3 combining personal and common

interests is searched and pushed to
the group or social levels

form of involvement; discus-
sion, deliberation and decision

involved in face-to-face interactions
where views and arguments may be
exchanged and decisions emerge;
opinions are equally valued

form of involvement; negotia-
tion, pressure and influence

1;3

ways of effectively pushing deci-
sions in a certain preferred direc-
tion, whether or not being directly:
involved in decision making; inter-
ests have, a priori, all the same
value

form of involvement; compe-
tition, contract and choice

competition for contract and choice,
and in contracting and choosing, the
best way of assuring the best deci-
sions; each vote is one vote

context of involvement; public

common issues and concerns are
the object

context of involvement; pri-
vate/public

1;3

place for particular interests but
also for exchange and influence

context of involvement; pri-
vate

setting of needs and wants and their|
satisfaction and also privacy and
happiness






