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Abstract
This study examines how adolescents’ perceptions of fathers’ and mothers’ parenting
behaviors predict outcomes in the domains of academic achievement and social skills, and
whether these outcomes differ according to the adolescents’ gender. Participants included
168 students enrolled in the 10th (13.14%) and 11th (86.86%) grade in the only two public
schools of a small city in the North of Portugal, male (42.26%) and female (57.74%), aged
16 to 19 (M = 16.76; SD = 0.45). Measures included the adolescents’ perceptions of their
fathers’ and mothers’ parenting behaviors, and the adolescents’ academic achievement,
and social skills. Structural equation modeling was used for data analysis. The models
included the adolescents’ perception of their fathers’ and mothers’ parenting behaviors
(autonomy granting, warmth, and knowledge) as predictors of academic achievement and
social skills. Regarding the outcome academic achievement, the model also included
adolescents’ age and parents’ years of schooling as covariates. Adolescents’ academic
achievement was negatively predicted by their perception of fathers’ warmth, and posi-
tively predicted by their perception of fathers’ knowledge, whereas adolescents’ social
skills were positively predicted by their perceptions of mothers’ knowledge. Multi-group
analysis revealed that the structural equation paths did not differ according to the
adolescents’ gender. Further analysis identified that moderate levels of fathers’ warmth
are more related to better adolescents’ academic achievement than do high levels of
fathers’ warmth. Results point out the differential role of perceived parenting behaviors
on adolescents’ development, with the adolescents’ perceived fathers’ parenting behaviors
showing greater impact on academic achievement, and the adolescents’ perceived
mothers’ parenting behaviors showing a positive effect on social skills.
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Academic achievement and social skills are two indicators of youth positive psychological
functioning in adolescence (Lansford et al. 2018; Lerner et al. 2015), with relevant
implications for key developmental tasks such as preparing for their future career, forming
and maintaining new and more mature relationships with others, and achieving emotional
independence from their parents and other adults (Swanson 2010). For Portuguese adoles-
cents attending secondary education between the ages of 16 and 18, school grades are crucial
to sucessfully apply to higher education programs. Higher grades allow adolescents to
access their desired programs and universities; whereas lower grades may prevent that from
happening. Academic achievement was included in the current study, given that it represents
a significantmarker of success for Portuguese adolescents. Older adolescents aremore likely
to have experienced school failure and grade retention (Eurydice 2011), showing lower
academic achievement over time. In Portugal, school failure tends to be higher in male
adolescents (DGEEC, 2018). Accordingly, data from the 64 countries integrating the
Program for International Student Assessment (PISA), among which is Portugal, show that
at the age of 15, male adolescents tend to be low achievers overall, whereas female
adolescents tend to be high performers (OECD2015). Academic achievement is also related
to parents’ education. Parents with higher education tend to place more value on the
education of their children, reinforce academic outcomes, as well as provide more cultural
and economic resources and a more stimulant home environment (Bradley 2019; Child
Trends Databank 2015; Long and Pang 2016).

The second indicator of youth positive psychological functioning used in the current
study was social skills, which refers to a set of socially appropriate behaviors that allow
individuals to successfully complete a social task according to the judgement of a social
agent (Gresham 2016). Social skills are particularly important, as they are related to
youth and adulthood functioning and adjustment (Stepp et al. 2011). Female adoles-
cents have been described as presenting slightly higher social skills when compared to
their male peers (Leaper 2015).

Family is viewed as a critical context not only for the child’s but also for the
adolescent’s positive development and functioning. Even though adolescence is a life
period marked by multiple changes, parents continue to influence adolescents’ rela-
tionships, interests, and developmental outcomes (Soenens et al. 2019). Maternal and
paternal parenting dimensions are often studied in an undifferentiated way (Laursen
and Collins 2009). Nevertheless, there is evidence that mothers and fathers play
different roles in promoting adolescents’ developmental outcomes (Ratelle et al.
2018; Sorkhabi and Middaugh 2019).The current study examines the contribution of
adolescents’ perceptions of their mothers’ and fathers’ parenting behaviors to the
adolescents’ academic achievements and social skills.

1 Parenting Dimensions and Adolescents’ Developmental Outcomes

Since Baumrind’s (1991) pioneering work on the effects of parenting on child devel-
opment, two key dimensions have been identified and are generally accepted in the
parenting research field: warmth, and control (Morris et al. 2013). Parental warmth is a
multidimensional construct involving a positive affective climate (Laible and Carlo
2004). Warm parent-child interactions are associated with academic achievement, as
adolescents who present higher school grades are more likely to report their parents as
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being warmer (Chen et al. 2000; Pelegrina et al. 2003; Pinquart 2016; Supple and Small
2006). Additionally, warm parent-child relationships are associated with social compe-
tence, empathy, and prosocial behavior, as they promote the child’s ability to empathize
and cooperate with others (Barber et al. 2005; Kazemi et al. 2010; Yoo et al. 2013).

Parental control encompasses various components and has been studied under
several conceptual labels with different meanings, such as parental monitoring and,
more recently, parental knowledge (Morris et al. 2013). Stattin and Kerr (2000) stressed
the distinction between what parents do to supervise their children’s behaviors and
activities (monitoring), and what parents know about those behaviors and activities
(knowledge). Parents’ knowledge refers to their level of awareness regarding their
children’s whereabouts, activities, and friendships, and it implies that children allow
parents to know where and with whom they are, and what are they doing when their
parents are not with them (Stattin and Kerr 2000). Higher levels of parental knowledge
have been associated with more positive outcomes during adolescence, such as higher
self-esteem, higher grade point average and academic adjustment, fewer behavior
problems, and fewer health risk behaviors (Cheung et al. 2013; Criss et al. 2015; Hill
and Ming-Te 2015; Jiménez-Iglesias and Moreno 2015; Supple and Small 2006).

In addition to the dimensions of warmth and knowledge, parental autonomy granting
is especially relevant in adolescence, because adolescents experience an increase in the
time spent away from the supervision of adults, and are expected to manage academic
demands and expectations more autonomously. Autonomy granting refers to the
encouragement of autonomous decision-making, and personal expression of thoughts,
interests, and ideas (Bean and Northrup 2009; Cheung et al. 2016). Particularly in late
adolescence, parents significantly increase autonomy granting and autonomy demands
(Collins and Steinberg 2006; Soenens et al. 2019). Parents’ autonomy granting is
positively associated with adolescents’ well-being and quality of life (Jiménez-Iglesias
and Moreno 2015) and contributes to adolescents’ academic achievement, intellectual
performance, self-esteem, and psychosocial development (Bean and Northrup 2009;
Cheung et al. 2016; Hill and Ming-Te 2015; Pinquart 2016; Vasquez et al. 2016).

Even though previous literature reveals an association between positive parenting and
adolescents’ positive developmental outcomes, some studies have found surprising
results. For instance, adolescents’ perceptions of fathers’ involvement is negatively
associated with school grades (Ratelle et al. 2018), and adolescents’ perception of fathers’
coercion both positively and negatively correlate to adolescents’ academic competence
when used, respectively, in the conventional domain (e.g., chores or table manners) or in
the moral domain (e.g., lying or sibling fights) (Sorkhabi and Middaugh 2019).

2 Mothers’ and Fathers’ Parenting Behaviors and Adolescents’
Development

Mothers and fathers tend to use similar parenting styles, since medium size correlations
have been reported regarding mothers’ and fathers’ parenting behaviors (e.g., Simons
and Conger 2007; Van Lissa et al. 2019). However, when comparing the same
parenting dimensions, mothers’ acceptance, active involvement, and rigid control, as
well as warmth and authoritative behaviors are usually higher than those of the fathers’
(Laible and Carlo 2004; Landsford et al. 2014; Lowe and Dotterer 2013; Simons and
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Conger 2007; Van Lissa et al. 2019). Mothers tend to be more caring, affective, focused
on relationships, and spend more time with their children, whereas fathers tend to spend
less time with their children, be more focused on goal achievement, and consulted
primarily for information, such as help with homework, and material support (Jeynes
2016; Laursen and Collins 2009; Smetana et al. 2006; Steinberg and Silk 2002).

Despite the relative abundance of research on the effects of parenting dimensions on
children’s outcomes, the literature examining simultaneously the influence of mothers’ and
fathers’ parenting on adolescents’ positive development and functioning is scarce and the
findings are not consistent. Some studies point out single unique influences of maternal
versus paternal parenting depending on the adolescents’ outcomes, namely academic
achievement and social skills (Lansford et al. 2018; Sorkhabi and Middaugh 2019).

Regarding adolescents’ academic achievement, four studies conducted with
culturally-diverse samples illustrate the diversity of associations between parenting
and adolescents’ outcomes. In a Chinese sample of early adolescents, paternal warmth
significantly predicted school achievement, while maternal warmth had no significant
effect (Chen et al. 2000). School grades were predicted by mothers’, not fathers’,
harshness among female, not male, adolescents in a sample of Mexican origin families
(Dumka et al. 2009). In an ethnically diverse North-American sample, academic
competence was influenced by different parenting practices, depending on the parents’
gender and domain of parenting practices. For instance, fathers’ coercion, but not
mothers’, influenced academic competence positively in the conventional domain
and negatively in the moral domain (Sorkhabi and Middaugh 2019). Finally, Ratelle
et al. (2018) found that school grades were predicted by adolescents’ perceptions of
mothers’ autonomy support and by adolescents’ perceptions of fathers’ autonomy
support, involvement, and structure, in a Canadian sample.

Despite research evidence regarding the differential effects of mothers’ and fathers’
behaviors on adolescents’ social skills not being abundant, it consistently signals of their
differential role. Indeed, in a pioneering study, Laible andCarlo (2004) found that high levels
of perceived warmth and low levels of rigid control from North-American mothers, but not
fathers, were related to adolescents’ reports of social competence. More recently, Sorkhabi
and Middaugh (2019) found that mothers’ monitoring, but not fathers’, was positively
related to adolescents’ social competence. Other studies also showed the differential effect of
mothers’ and fathers’ parenting behaviors on adolescents’ social competence related out-
comes such as anti-social behavior, self-esteem, self-control, and withdrawal (Barber et al.
2005; Bean and Northrup 2009; Comino Velásquez and Raya Trenas 2014). More recently,
a 4-year longitudinal study which aimed to identify the interplay between mothers’ and
fathers’ behaviors and their children’s emotion regulation from mid to late adolescence,
showed the unique role played by each one of the parents, which was moderated by the
adolescent’s gender. As an example, the mothers’ support was positively correlated with
girls’ emotion regulation, but not boys, and less fathers’ behavioral control was related to
more emotion-regulation in both genders (Van Lissa et al. 2019).

3 The Current Study

The current study evaluates adolescents’ perceptions of fathers’ and mothers’ parenting
behaviors as predictors of adolescent’s positive psychological functioning. It aims at (1)
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understanding how adolescents’ perceptions of their mothers’ and their fathers’ auton-
omy granting, warmth, and knowledge differently predict their academic achievement
and social skills, and (2) determining whether these paths are different according to the
adolescents’ gender.

In the present study, mothers’ and fathers’ contributions are analyzed in the same
regression model, which is different from other recent studies (Ratelle et al. 2018;
Sorkhabi and Middaugh 2019), and addresses previous recommendations in the literature
(Ratelle et al. 2018) noting the need to compare, within the same model, maternal and
paternal effects on adolescent’s outcomes, and allowing to control for shared effects of the
adolescents’ report of both parents.

4 Method

4.1 Participants and Procedure

Following the approval of the directive boards, all students at the 7th grade (N = 264),
in the only two public secondary schools of a small city in the metropolitan area of
Porto (Portugal), were invited to participate in a broader study on adolescence psycho-
logical functioning. Four years later, the same students were invited to integrate the
present cross-sectional research. All parents received an introductory letter describing
the study, as no inclusion criteria were determined. Students were excluded from the
study if they were not living with both parents (mother and father). Students were
recruited after obtaining their parents’ consent. A total of 175 students agreed to
participate; however, 7 were excluded from the sample as they did not meet the criteria
of living with both parents. Neither parents nor adolescents received any compensation
for their participation. Students were assured of the confidentiality of their answers, and
filled out the questionnaires during one class period, in the absence of teachers. Two
research assistants assisted students with any doubts about the questionnaires.

The participants were 168 students, 97 (57.74%) female and 71 (42.26%) male, aged
16 to 19 (M = 16.76; SD = .45), enrolled in the 10th (13.14%) and 11th (86.86%),
grade, taking academic (82.73%) or professional (17.27%) courses, and living with
both parents. Mothers’ years of schooling ranged from 4 to 20 (M = 10.65; SD = 4.60)
and fathers’ years of schooling ranged from 3 to 20 (M = 9.95; SD = 4.56).

4.2 Measures

4.2.1 Adolescents’ Perception of Fathers’ and Mothers’ Parenting Behaviors

The adolescents’ perceptions of fathers’ and mothers’ parenting behaviors were
assessed using the Parenting Behavior Questionnaire Revised (Cruz et al. 2018). This
self-report questionnaire includes two scales, one regarding the perception of fathers’
parenting behaviors, and one regarding the perception of mothers’ parenting behaviors.
Both scales include the same 15 items, rated on a 4-point scale from 1 (never or almost
never) to 4 (always or almost always). Each scale assesses three dimensions of
perceived parenting behaviors, namely perceived autonomy granting (six items, e.g.,
“My Father (My Mother) encourages me to make my own decisions”, “My Father (My
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Mother) encourages me to express my ideas, even if they do not please other people”),
perceived warmth (four items, e.g., “My Father (My Mother) is usually in a good
mood”, “My Father (My Mother) usually has fun with me”), and perceived knowledge
of behaviors and activities (five items, e.g., “To what extent your Father (your Mother)
really knows who your friends are”, “To what extent your Father (your Mother) really
knows what you do in your free time”). The study of the psychometric properties of the
measure was addressed in a previous manuscript (Cruz et al. 2018). Results from the
confirmatory factor analysis revealed a tridimensional factor structure of the measure,
comprised by the factors: autonomy granting, warmth, and knowledge, as well as the
adequate psychometric properties. Configural and metric invariance were found for
fathers’ and mothers’ parenting behaviors, but not scalar or residual invariance. The
confirmatory factor analysis of the measure in the current study is presented in the
results section. For the current sample, Cronbach’s alpha coefficients for each dimen-
sion ranged between .82 and .90 for the perceptions of both fathers’ and mothers’
parenting behaviors scales.

4.2.2 Academic Achievement

Adolescents’ grades were collected at the end of school year directly from the students’
records. In Portugal, the scale used by high school teachers for grading school subjects is
from zero to 20 points. An overall score of academic achievement was created by averaging
the grades in all school subjects. Cronbach’s alpha coefficient was .93, considering the total
number of school subjects and their respective grades for each participant.

4.2.3 Social Skills

Adolescents’ social skills were assessed through the Portuguese version (Mota et al.
2011) of the Social Skills Questionnaire (student form, Grades 7 to 12), which is part of
the Social Skills Rating System (Gresham and Elliott 1990). The Social Skills Ques-
tionnaire is a self-report questionnaire, consisting of 39 items regarding two parameters:
the frequency and the importance of each behavior. Each item is rated on a 3-point scale
both on frequency (0: never, 1: sometimes; 2: many times) and on importance (0: not
important, 1: important, 2: very important). Only the frequency parameter was used in
this study, as the expected outcome measure was the adolescent’s social skills, as
estimated by their reported frequency of behaviors. According to Gresham and Elliott
(1990), the 39 items are organized in four dimensions: cooperation (10 items), asser-
tiveness (nine items), empathy (10 items) and self-control (10 items). Additionally, the
total score represents the sum of all items (Cronbach’s alpha coefficient was .80), with
higher scores pointing out more frequent social skills related behaviors. The confirma-
tory factor analysis of the measure in the current study is presented in the results
section.

4.2.4 Socio Demographic Characteristics

Adolescents reported their gender, age, and parents’ years of schooling. Parents’ years of
schooling was computed by averaging mothers’ and fathers’ years of schooling, as both
variables were positively correlated, r = .72, p < .001.
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4.3 Analytic Plan

Analyses were performed using the software IBM SPSS v.23 (IBM Corp. Released
2014) and IBM SPSS Amos v.24 (Arbuckle 2014). Mothers’ and fathers’ differences
regarding the adolescents’ perceptions of autonomy granting, warmth, and knowledge
were tested through paired-samples t-tests. An independent sample t-test was per-
formed to assess adolescents’ gender differences on the study’s outcome variables.
Bivariate correlations (Pearson correlations coefficients) were performed to assess the
associations between the adolescents’ age, social skills, academic achievement, and
perceptions of mothers’ and fathers’ autonomy granting, warmth, and knowledge, and
parents’ years of schooling.

Different structural equation models were performed to assess the measurement
models of adolescents’ perceptions of fathers’ and mothers’ parenting behaviors and
social skills. Regarding the perceived parenting behaviors, two measurement models
were performed, one regarding the perception of fathers’ and the other the perception of
mothers’ parenting behaviors. Additionally, measurement invariance regarding these
models was evaluated through confirmatory factor analysis multi-group comparison,
comparing the adolescents’ perceptions of fathers’ parenting behaviors and mothers’
parenting behaviors. Invariance was considered when the chi-square difference be-
tween models was non-significant (Cheung and Rensvold 2002). A multiple regression
analysis was then performed using maximum likelihood estimation, which included the
adolescents’ perceptions of parenting behaviors for mothers and fathers (factor score
weights) as predictors of social skills (factor score weights) and academic achievement.
The model also included the adolescents’ age and parents’ years of schooling as
covariates for the outcome variable academic achievement. Lastly, multi-group com-
parison was performed to test whether the paths in the model were different according
to the adolescents’ gender. Model fit was evaluated using the comparative fit index
(CFI), the root mean square error of approximation (RMSEA), and the standardized
root mean square residual (SRMR). To have an adequate model fit, the CFI value
should be higher than .90, the SRMR should be .08 or less (Hu and Bentler 1999), and
the RMSEA value should be inferior to .08 (MacCallum et al. 1996).

5 Results

5.1 Preliminary Analyses

In the current study, as preliminary analyses, confirmatory factor analyses were per-
formed to assess the measurement model of adolescent’s perception of fathers’ and
mothers’ parenting behaviors, and social skills.

5.1.1 Adolescent’s Perception of Fathers’ and Mothers’ Parenting Behaviors
Measurement Models

In the current sample, two confirmatory factor analyses were performed to explore the
three dimensions in each scale, regarding the perception of fathers’ and mothers’
parenting behaviors. The measurement models regarding adolescents’ perceptions of
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fathers’, χ2(87) = 123.17, p = .01, CFI = .97, SRMR = .05, RMSEA = .05, and
adolescents’ perceptions of mothers’, χ2(87) = 167.92, p < .001, CFI = .92,
SRMR = .07, RMSEA = .08, parenting behaviors, revealed a good fit to the data.
Measurement invariance of the perceptions of fathers’ and mothers’ parenting
behaviors scales was also tested in the current sample using confirmatory factor
analysis multi-group comparison. Results revealed configural invariance, χ2(174) =
291.04, p < .001, CFI = .95, RMSEA = .05, and metric invariance, Δχ2(12) = 17.92,
p = .12. Achieving metric invariance reveals equal factor loadings for both scales,
which implies that adolescents calibrate their measures of fathers’ and mothers’
parenting behaviors in the same way.

5.1.2 Social Skills Measurement Model

A measurement model of social skills was performed, including parcels (total score) of
the dimensions cooperation, assertiveness, empathy, and self-control, which revealed
an adequate fit to the data χ2(2) = 16.13, p < .001, CFI = .91, SRMR = .08,
RMSEA = .20. The RMSEA value for the social skills measurement model suggests
poor model fit; however, according to Kenny et al. (2015), in models with small
degrees of freedom, as is the case, the RMSEA can falsely indicate poor model fit
(even with moderate sample sizes).

Following the confirmatory factor analysis for the measurement models, factor score
weights were used to score the adolescents’ perceptions of fathers’ and mothers’ parenting
behaviors (autonomy granting, warmth and knowledge), and adolescents’ social skills.

5.1.3 Descriptive Statistics, Mean Differences, and Correlations

Means, standard deviations, and range for all variables are reported in Table 1. No
significant differences were found between the adolescents’ perceptions of fathers’ and
mothers’ warmth, t(167) = −1.97, p = .05. However, adolescents reported a higher
perception of mothers’ autonomy granting, t(167) = −3.19, p = .002, and knowledge,
t(167) = −7.80, p ≤ .001, when compared to fathers’. Additionally, adolescents’ scores

Table 1 Descriptive statistics

M SD Min, Max

Adolescents’ age 16.76 0.45 16.00, 19.08

Parents’ years of schooling 10.36 4.23 4, 18.50

Perception of fathers’ autonomy granting 3.12 0.74 1, 4

Perception of fathers’ warmth 3.04 0.71 1, 4

Perception of fathers’ knowledge 2.95 0.69 1, 4

Perception of mothers’ autonomy granting 3.29 0.61 1.17, 4

Perception of mothers’ warmth 3.15 0.63 1.25, 4

Perception of mothers’ knowledge 3.34 0.52 2, 4

Adolescents’ social skills (frequency of related behaviors) 1.40 0.17 0.95, 1.82

Adolescents’ academic achievement 13.72 2.58 7.83, 20
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on academic achievement, t(166) = −0.75, p = .45, and on social skills, t(166) = −1.41,
p = .15, did not differ according to gender.

Table 2 presents correlation coefficients among adolescents’ age, parents’ years of
schooling, adolescents’ academic achievement and social skills (factor score weights),
and adolescents’ perception of their mothers’ and fathers’ parenting behaviors (factor
score weights). The adolescents’ perceptions of mothers’ and fathers’ autonomy
granting, warmth, and knowledge presented medium size correlations within parents’
dyad. The adolescents’ perceptions of their mothers’ and fathers’ parenting behaviors
presented small to medium size correlations with their social skills (frequency of related
behaviors). The adolescents’ perceptions of their fathers’ knowledge and mothers’
warmth, as well as their age, and parents’ years of schooling presented small to medium
size correlations with their academic achievement.

5.2 Testing Adolescents’ Perception of Mothers’ and Fathers’ Parenting Behavior
as Predictors of Academic Achievement and Social Skills

A structural equation model was performed to identify the predictors of academic
achievement and social skills, including the adolescents’ perception of mothers’ and
fathers’ parenting behavior (autonomy granting, warmth, and knowledge) as predictors.
The model also included adolescents’ age, and parents’ years of schooling as covariates
of the outcome academic achievement. The model presented a good fit to the data,
χ2(3) = 3.50, p = .32, CFI = .99, SRMR = .02, RMSEA = .03, explaining 24% of the
variance of academic achievement and 14% of the variance of social skills among
participants (see Table 3). Adolescents’ perceptions of fathers’ warmth, β = −.45,
p < .001, and knowledge, β = .34, p = .01, predicted academic achievement, whereas
the adolescents’ perceptions of mothers’ knowledge, β = .23, p < .001, predicted social

Table 2 Correlations among variables

1 2 3 4 5 6 7 8 9 10

1. Adolescents’ age (years) 1 −.02 −.07 −.18* −.10 −.04 −.08 .03 .04 −.17*

2. Parents’ education (years of
schooling)

1 .09 −.02 .13 .02 −.12 .03 .11 .30***

3. Perception of fathers’ autonomy
granting

1 .81*** .73*** .48*** .36*** .14 .19* .05

4. Perception of fathers’ warmth 1 .68*** .37*** .41*** .18* .17* −.09
5. Perception of fathers’ knowledge 1 .28*** .26** .41*** .21** .19*

6. Perception of mothers’ autonomy
granting

1 .72*** .39*** .25** −.10

7. Perception of mothers’ warmth 1 .38*** .23** −.18*

8. Perception of mothers’ knowledge 1 .34*** .05

9. Adolescents’ social skills (frequency
of related behaviors)

1 .004

10. Adolescents’ academic
achievement

1

* p < .05; ** p < .01; *** p < .001
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skills (see Table 3 and Fig. 1). Significant covariance was found among the adoles-
cents’ perception of mothers’ and fathers’ parenting behaviors, as displayed in Table 4.

A multi-group comparison analysis compared the structural equation model present-
ed in Fig. 1 to understand whether the paths differed according to adolescents’ gender.
The comparison between the unconstrained and the constrained models revealed model
invariance,Δχ2(14) = 11.10, p = .69, pointing out that the paths in the equation are not
different according to adolescents’ gender.

To further explore the negative association found between the adolescents’ percep-
tions of fathers’ warmth and academic achievement, a hierarchical multiple regression
was performed including academic achievement as a dependent variable, and, as
independent variables in a first model, the linear effect of adolescents’ perceptions of
fathers’ warmth, and, in a second model, the quadratic effect of adolescents’ percep-
tions of fathers’ warmth (the variable was multiplied by itself). As can be seen in
Table 5, the relation between adolescents’ perceptions of fathers’ warmth and academic

Table 3 Multiple predictors of adolescents’ academic achievement and social skills: standardized regression
weights and percentage of explained variance

Academic achievement Social skills

Intercept (estimate and standard error) 32.38 (6.77)*** 0 (0.01)

1. Perception of fathers’ autonomy granting .19 .14

2. Perception of fathers’ warmth −.45*** −.01
3. Perception of fathers’ knowledge .34** −.04
4. Perception of mothers’ autonomy granting −.05 .05

5. Perception of mothers’ warmth −.12 .04

6. Perception of mothers’ knowledge .03 .23***

Explained variance (%) 24% 14%

Adolescent’s age and parents’ education were included in the model as covariates of academic achievement
** p < .01; *** p < .001

** p < .01; *** p <.001

Perception of fathers’ autonomy granting

Perception of fathers’ warmth

Perception of fathers’ knowledge

Perception of mothers’ autonomy granting

Perception of mothers’ warmth

Perception of mothers’ knowledge

Academic achievement Social skills

Adolescents’ age

Parents’ education

-.21**

.21**

e1
.24

e2
.14

Fig. 1 Multiple predictors of adolescents’ academic achievement and social skills: standardized regression
weights and squared multiple correlations
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achievement is better explained by a quadratic model, rather than a linear model,
R2

change = .047, Fchange(1165) = 8.27, p = .01. Figure 2 depicts that low to moderate-
low levels of fathers’ warmth relate to a slight increase in academic achievement, and
that moderate-low levels of fathers’warmth relate to higher academic achievement. The
moderate-low level of fathers’ warmth seems to be the optimal level related to
adolescents’ academic achievement. From that point onwards, for each unit increase
in fathers’ warmth, a steep decline in academic achievement takes place.

6 Discussion

The purpose of the current study was to examine whether adolescents’ perceptions of
mothers’ and fathers’ parenting behaviors (autonomy granting, warmth, and knowl-
edge) differently predicted adolescents’ academic achievement and social skills, and
whether these paths were different according to the adolescents’ gender. The findings
globally support previous research that reveal the differential associations between
mothers’ and fathers’ behaviors and adolescents’ academic achievement and social
skills.

Table 4 Covariances among predictor variables

1 2 3 4 5 6 7 8

1. Perception of fathers’ autonomy granting 1 .27*** .21*** .10*** .10*** .03

2. Perception of fathers’ warmth 1 .26*** .11*** .15*** .06*

3. Perception of fathers’ knowledge 1 .07*** .08** .11***

4. Perception of mothers’ autonomy granting 1 .17*** .08***

5. Perception of mothers’ warmth 1 .09***

6. Perception of mothers’ knowledge 1

Adolescent’s age and parents’ education were included in the model as covariates of academic achievement
* p < .05; ** p < .01; *** p < .001

Table 5 Multiple regression assessing linear and quadratic relations between adolescents’ perceptions of
father’s warmth and academic achievement (Unstandardized estimate and standard error)

Model 1 Model 2

Constant 13.72 (.20) 14.13 (.24)

Linear (Adolescents’ perceptions of fathers’ warmth) −.35 (.30) −.90 (.35)

Quadratic (Adolescents’ perceptions of fathers’ warmth)2 – −.94 (.33)

R2 .008 .056

Adjusted R2 .002 .044

F 1.38 4.86**

ΔR2 – .047**

R2
change = .047, Fchange(1165) = 8.27, p = .01
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In the current study, adolescents perceived their mothers as granting more autonomy
and as having more knowledge of their whereabouts than fathers. These results are in
line with previous studies that report that adolescents’ perception of mothers’ parenting
behaviors are higher than fathers’ parenting behaviors (Cruz et al. 2018; Laible and
Carlo 2004; Simons and Conger 2007). Indeed, the mothers in the present sample tend
to be the primary caregivers, and are the parent that spends more time and are more
readily-available to the children, as described in the literature (Jeynes 2016).

Regarding academic achievement, adolescents’ perceptions of fathers’ knowledge
and warmth, but not mothers’ parenting behaviors, were found to be significant
predictors, in a model including adolescents’ age and parents’ years of schooling, as
covariates. Adolescents who see their fathers, but not their mothers, as having more
knowledge of their whereabouts present better school grades. These results showed the
major role played by the fathers in promoting adolescents’ academic achievement and
are in line with the studies that pointed out fathers as being more focused on goal
achievement, as the ones primarily asked for help with homework, and as the provider
for material support (Laursen and Collins 2009; Smetana et al. 2006; Steinberg and Silk
2002). Although we have no information regarding the specific content of fathers’
knowledge behaviors, our results suggest that fathers-adolescents’ conversations tend
to be focused on school and achievement-related topics.

Fathers’ warmth, but not mothers’, was found to have a negative effect on adoles-
cents’ academic achievement. This was an unexpected finding. Further analysis
showed a quadratic relation between the adolescents’ perception of fathers’ warmth
and academic achievement. When adolescents’ perceptions of fathers’ warmth in-
creases from low to moderate, there is an increase in academic achievement. However,
when adolescents’ perceptions of fathers’ warmth increase from moderate to high, there
is a decrease in academic achievement. An interesting interpretation for this finding
may relate to the items’ content. The items of the warmth dimension refer to positive
mood, being fun, optimist, and cool. In the current study, excessively joyful, optimistic,
and cool fathers have lower academically achieved children. Nevertheless, a moderate
level of adolescents’ perceptions of fathers’ warmth is related to better school

12

13

14

15

Low father's warmth High father's warmth

Fig. 2 Quadratic relation between adolescents’ perceptions of father’s warmth and academic achievement
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achievement outcomes. It is important to consider that the participant adolescents were
going through a demanding period, mostly characterized by strain and pressure as the
final exams were approaching, and the possibility of entering a high education program
was determined by their school grades. The perception of a fathers’ excessive positive
mood can be (mis)understood as a permissive, less demanding attitude towards aca-
demic tasks and duties, resulting in lower grades. We do not know if these results
would replicate in other, less stressful, school periods. There is evidence in the literature
which shows that a positive parents’ affect does not always have a positive effect in
academic achievement and that a negative parents’ affect may have a positive effect.
Some examples are: students perception of fathers’ involvement predicted lower school
grades (Ratelle et al. 2018), mothers’ harshness predicted high female adolescents’
school grades (Dumka et al. 2009), and fathers coercion in the conventional domain
predicted higher academic competence (Sorkhabi and Middaugh 2019).

Adolescents who perceive their mothers, but not their fathers, as having
more knowledge of their whereabouts report higher levels of social skills. These
results are in line with other studies that pointed out the major role of the
mothers’ parenting behaviors when compared to fathers’, on the development of
adolescents’ social and emotional competence (Barber et al. 2005; Laible and
Carlo 2004; Sorkhabi and Middaugh 2019). Typically, mother-adolescent inter-
actions are more focused on social and emotional issues, such as friends, social
relationships, both with peers and with teachers (Smetana et al. 2006). Mothers
are more likely to help children in developing their social skills (Jeynes 2016).
Our findings suggest that within the context of the interactions with their
adolescent children, mothers have the opportunity to foster adolescents’ social
skills. Again, although we have no information about the specific content of
mothers’ knowledge behaviors, it seems that adolescents-mothers’ (but not
fathers’) conversations are related to relevant social skills related issues.

The way the adolescents’ perceptions of mothers’ and fathers’ parenting
behaviors influenced their academic achievement and social skills was not
different for male and female adolescents. This finding is in line with
Pinquart’s meta-analysis (2016) which found that adolescents’ gender was not
a moderator of the association between parenting styles/dimensions and aca-
demic achievement.

Overall, these results suggest that, from the adolescents’ point of view, regardless of
their gender, both mothers and fathers play a unique role on their developmental
outcomes. Mothers’ influence seems to impact mostly the social dimension, whereas
the fathers’ influence seems to lie on the instrumental dimension of adolescents’
functioning. Mothers’ and fathers’ parenting behaviors have a different impact on
different adolescents’ outcomes. It is important to study the effect of both mothers’
and fathers’ parenting behaviors on children’s development, instead of analyzing only
one of them, or using a composite variable of both mother and father parenting
behaviors.

It should be noted that, considering the three parenting behaviors, adolescents’
perception of fathers’ and mothers’ knowledge was a predictor of the two adolescents’
functioning outcomes addressed in the current study. Mothers’ knowledge predicted
adolescents’ social skills while fathers’ knowledge predicted academic achievement.
Previous research showed that parental behavioral control, and, particularly, parental
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knowledge, were strong negative predictors of children’s antisocial behavior (Barber
et al. 2005; Cheung et al. 2013; Hill and Ming-Te 2015; Supple and Small 2006). Our
results provide new data and expand previous research by pointing out the relevance of
parental knowledge both for academic achievement and social skills, depending on the
specific parental figure that displays this behavior. It is possible that specific parental
knowledge behaviors may be performed differently by mothers and fathers in their
interactions with children, as, according to our results, mothers’ and fathers’ knowledge
seem to have different consequences on adolescents’ functioning. Some authors argue
that parental knowledge is not so much a parental dimension, since it corresponds to the
voluntary disclosure of information by adolescents rather than the active solicitation of
information by parents (Barber et al. 2005; Stattin and Kerr 2000). Thus, adolescents
may disclose different information to mothers and fathers. Even though some studies
suggest that adolescents disclose more information to mothers than to fathers, partic-
ularly regarding personal issues (Smetana et al. 2006), further research should address
and clarify this issue.

6.1 Limitations

Although this study stems from the idea well supported in the literature that parents
have a key importance in the determination of their children’s functioning (cf. Laursen
and Collins 2009), the design of this study is correlational which prevents us from
drawing any causal relationships between parenting behaviors and adolescents’ aca-
demic achievement and social skills. Using social skills total score instead of each
subscale score can also be seen as a limitation. However, social skills total score
provided a more reliable measure than would each subscale score. Nevertheless, future
studies should address the effect of parenting behaviors in each subscale of social skills.
Another limitation concerns the use of adolescents as a single reporter both for social
skills (adolescents’ self-reports) and for parenting behaviors (adolescents’ perceptions).
Not having used an instrument that assesses the parents’ perception of parenting
behaviors can be noted as a limitation. Nevertheless, the adolescents’ perception of
parenting behaviors provides their interpretations of parents’ behavior, developed
through their daily interactions. Some evidence exists suggesting that adolescents’
perceptions of parenting may be more reliable than actual parents’ reports, as adoles-
cents’ perceptions are less prone to bias due to social desirability (Morsbach and Prinz
2006), and have been identified as better predictors of adolescents’ development and
adjustment (Cheung et al. 2016; Pelegrina et al. 2003; Pinquart 2016).

6.2 Strengths

The current study has some noteworthy strengths. First, the inclusion of the adolescents’
perceptions of parenting behaviors for both parents, rather than just one of them, assessed
through a measure found to be invariant between mothers and fathers. Second, the focus
on positive youth development assessed through academic and social functioning. Third,
mothers’ and fathers’ parenting behaviors were included and analyzed in a unique model
which allowed for the identification of its relative contribution to adolescents’ academic
achievement and social skills. Moreover, the use of structural equation modeling provid-
ed information about the covariance matrix of the measures and error measurement,
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allowed to control the shared effects of the adolescents’ report of both mother and father,
as well as to compare the model according to the adolescents’ gender.

7 Conclusion

This study reveals the importance of assessing both mothers’ and fathers’ parenting
behaviors regarding adolescents’ functioning in the same model. The individual
mothers’ and fathers’ parenting behaviors make unique contributions to adolescents’
functioning with mothers’ parenting behaviors having a greater impact on social skills
and fathers’ parenting behaviors on academic achievement, regardless of the adoles-
cents’ gender.

Acknowledgments This work was funded by the Center for Psychology at the University of Porto,
Portuguese Science Foundation (FCT UID/PSI/00050/2013) and EU FEDER through COMPETE 2020
program (POCI-01-0145-FEDER-007294). The authors are grateful to Lindon Krasniqi for proofreading the
manuscript.

References

Arbuckle, J. L. (2014). Amos 23.0 User's guide. Chicago: IBM SPSS.
Barber, B. K., Stolz, H. E., & Olsen, J. A. (2005). Parent support, psychological control, and behavioural

control: Assessing relevance across time, culture, and method.Monographs of the Society for Research in
Child Development, 70(4, Serial n° 282), 1–137. https://doi.org/10.1111/j.1540-5834.2005.00365.x.

Baumrind, D. (1991). Effective parenting during the early adolescent transition. In P. A. Cowan & M.
Hetherington (Eds.), Family transitions (pp. 111–162). Hillsdale: Lawrence Erlbaum Associates.

Bean, R. A., & Northrup, J. C. (2009). Parental psychological control, psychology autonomy, and acceptance
as predictors of self-esteem in Latino adolescents. Journal of Family Issues, 30, 1486–1504. https://doi.
org/10.1177/0192513X09339149.

Bradley, R. H. (2019). Environment and parenting. In M. H. Bornstein (Ed.), Handbook of parenting. Vol.2 :
Biology and ecology of parenting (3rd ed., pp. 474–518). New York: Routledge.

Chen, X., Liu, M., & Li, D. (2000). Parental warmth, control, and indulgence and their relations to adjustment
in Chinese children: A longitudinal study. Journal of Family Psychology, 14, 401–419. https://doi.
org/10.1037/0893-3200.14.3.401.

Cheung, G. W., & Rensvold, R. B. (2002). Evaluating goodness-of-fit indexes for testing measurement
invariance. Structural Equation Modeling: A Multidisciplinary Journal, 9(2), 233–255. https://doi.
org/10.1207/S15328007SEM0902_5.

Cheung, C. S., Pomerantz, E. M., & Dong, W. (2013). Does adolescents' disclosure to their parents matter for
their academic adjustment? Child Development, 84(2), 693–710. https://doi.org/10.1111/j.1467-
8624.2012.01853.x.

Cheung, C. S., Pomerantz, E. M., Wang, M., & Qu, Y. (2016). Controlling and autonomy-supportive parenting
in the United States and China: Beyond children’s reports. Child Development, 87, 1992–2007.
https://doi.org/10.1111/Cdev.12567.

Child Trends Databank. (2015). Parental expectations for their children’s academic attainment. Indicators of
child and youth wellbeing. Retrieved from: https://www.childtrends.org/wp-content/uploads/2015/10
/115_Parental_Expectations.pdf.

Collins, W. A., & Steinberg, L. (2006). Adolescent development in interpersonal context. In W. Damon & N.
Eisenberg (Eds.), Handbook of child psychology: Socioemotional processes:Vol. 4, Socioemotional
processes (pp. 1003–1067). New York: Wiley.

Comino Velásquez, M. E., & Raya Trenas, A. F. (2014). Estilos educativosparentales y su relación con la
socialización enadolescentes. Apuntes de Psicología, 32, 271–280. Retrieved from: http://www.
apuntesdepsicologia.es/index.php/revista/article/view/525.

Do Adolescents’ Perceptions of Mothers’ and Fathers’ Parenting... 251

Author's personal copy

https://doi.org/10.1111/j.1540-5834.2005.00365.x
https://doi.org/10.1177/0192513X09339149
https://doi.org/10.1177/0192513X09339149
https://doi.org/10.1037/0893-3200.14.3.401
https://doi.org/10.1037/0893-3200.14.3.401
https://doi.org/10.1207/S15328007SEM0902_5
https://doi.org/10.1207/S15328007SEM0902_5
https://doi.org/10.1111/j.1467-8624.2012.01853.x
https://doi.org/10.1111/j.1467-8624.2012.01853.x
https://doi.org/10.1111/Cdev.12567
https://www.childtrends.org/wp-content/uploads/2015/10/115_Parental_Expectations.pdf
https://www.childtrends.org/wp-content/uploads/2015/10/115_Parental_Expectations.pdf
http://www.apuntesdepsicologia.es/index.php/revista/article/view/525
http://www.apuntesdepsicologia.es/index.php/revista/article/view/525


Criss, M. M., Lee, T. K., Morris, A. S., Cui, L., Bosler, C. D., Shreffler, K. M., & Silk, J. S. (2015). Link
between monitoring behaviour and adolescent adjustment: An analysis of direct and indirect effects.
Journal of Child and Family Studies, 24, 668–678. https://doi.org/10.1007/s10826-013-9877-0.

Cruz, O., Canário, C., & Barbosa-Ducharne. (2018). Questionário de Estilos Educativos Parentais Revisto
(QEEP-r): Estudo psicométrico e análise da invariância da medida para mães e pais [Parenting Behavior
Questionnaire: Psychometric study and measurement invariance for mothers and fathers]. Análise
Psicológica, 3(XXXVI), 383–407. https://doi.org/10.14417/ap.1453.

Direção-Geral de Estatísticas da Educação e da Ciência [DGEEC] (2018). Perfil do Aluno 2016/2017. Lisboa:
DGEEC. Retrieved from: http://www.dgeec.mec.pt/np4/97/%7B$clientServletPath%7D/?newsId=147
&fileName=DGEEC_DSEE_PERFIL_DO_ALUNO_1617.pdf. Accessed 22 July 2018

Dumka, L., Gonzales, N., Bonds, D., & Millsap, R. (2009). Academic success of Mexican origin adolescent
boys and girls: The role of mothers’ and fathers’ parenting and cultural orientation. Sex Roles, 60(7–8),
588–599. https://doi.org/10.1007/s11199-008-9518-z

Eurydice. (2011). Grade retention during compulsory education in Europe: Regulations and statis-
tics. Brussels: European Commission, Education, Audiovisual and Culture Executive Agency.
Retrieved from: http://www.dgeec.mec.pt/np4/np4/%7B$clientServletPath%7D/?newsId=192
&fileName=retencao_escolar.pdf.

Gresham, F. M. (2016). Social skills assessment and intervention for children and youth. Cambridge Journal
of Education, 46(3), 319–332. https://doi.org/10.1080/0305764X.2016.1195788.

Gresham, F. M., & Elliott, S. N. (1990). Social skills rating system: Manual. Circle Pines: American Guidance
Service.

Hill, N. E., & Ming-Te, W. (2015). From middle school to college: Developing aspirations, promoting
engagement, and indirect pathways from parenting to post high school enrollment. Developmental
Psychology, 51(2), 224–235. https://doi.org/10.1037/a0038367.

Hu, L. T., & Bentler, P. M. (1999). Cutoff criteria for fit indexes in covariance structure analysis: Conventional
criteria versus new alternatives. Structural Equation Modeling, 6(1), 1–55. https://doi.org/10.1080
/10705519909540118.

IBM Corp. Released. (2014). IBM SPSS statistics for windows, version 23.0. Armonk: IBM Corp.
Jeynes, W. H. (2016). Meta-analysis on the roles of fathers in parenting: Are they unique?Marriage & Family

Review, 52, 665–688. https://doi.org/10.1080/01494929.2016.1157121.
Jiménez-Iglesias, A., & Moreno, C. (2015). The influence of differences between father and mother on

adolescent adjustment. Anales de Psicología, 31(1), 367–377. https://doi.org/10.6018
/analesps.31.1.158081.

Kazemi, A., Ardabili, H. E., & Solokian, S. (2010). The association between social competence in adolescents
and mothers’ parenting style: A cross sectional study on Iranian girls. Child and Adolescent Social Work
Journal, 27, 395–403. https://doi.org/10.1007/s10560-010-0213-x.

Kenny, D. A., Kaniskan, B., & McCoach, D. B. (2015). The performance of RMSEA in models with small
degrees of freedom. Sociological Methods & Research, 44(3), 486–507. https://doi.org/10.1177
/0049124114543236.

Laible, D. J., & Carlo, G. (2004). The differential relations of maternal and paternal support and control to
adolescent social competence, self-worth, and sympathy. Journal of Adolescent Research, 19, 759–782.
https://doi.org/10.1177/0743558403260094.

Lansford, J., Laird, R., Pettit, G., Bates, J., & Dodge, K. (2014). Mothers’ and fathers’ autonomy-relevant
parenting: Longitudinal links with adolescents’ externalizing and internalizing behavior. Journal of Youth
& Adolescence, 43(11), 1877–1889. https://doi.org/10.1007/s10964-013-0079-2

Lansford, J. E., Godwin, J., Al-Hassan, S. M., Bacchini, D., Bornstein, M. H., Chang, L., et al. (2018).
Longitudinal associations between parenting and youth adjustment in twelve cultural groups: Cultural
normativeness of parenting as a moderator. Developmental Psychology, 54(2), 362–377. https://doi.
org/10.1037/dev0000416.

Laursen, B., & Collins, W. A. (2009). Parent-child relationships during adolescence. In R. M. Lerner & L.
Steinberg (Eds.), Handbook of adolescent psychology. Vol 2: Contextual influences on adolescent
development (3rd ed., pp. 3–42). New Jersey: John Wiley.

Leaper, C. (2015). Gender and social-cognitive development. In L. S. Liben & U. M. Müller (Eds.), Cognitive
processes. In R. M. Lerner (Editor-in-chief), Handbook of child psychology and developmental science
(Vol. 2, 7th ed., pp. 806–853). Hoboken: Wiley.

Lerner, R. M., Lerner, J. V., Bowers, E. P., & Geldhof, G. J. (2015). Positive youth development and relational-
developmental-systems. In W. F. Overton, P. C. M. Molenaar, & R. M. Lerner (Eds.), Handbook of child
psychology and developmental science: Theory and method (p. 607–651). Hoboken: John Wiley & Sons
Inc. https://doi.org/10.1002/9781118963418.childpsy116.

252 O. Cruz et al.

Author's personal copy

https://doi.org/10.1007/s10826-013-9877-0
https://doi.org/10.14417/ap.1453
http://www.dgeec.mec.pt/np4/97/%7B0lientServletPath%7D/?newsId=147&fileName=DGEEC_DSEE_PERFIL_DO_ALUNO_1617.pdf
http://www.dgeec.mec.pt/np4/97/%7B0lientServletPath%7D/?newsId=147&fileName=DGEEC_DSEE_PERFIL_DO_ALUNO_1617.pdf
https://doi.org/10.1007/s11199-008-9518-z
http://www.dgeec.mec.pt/np4/97/%7B0lientServletPath%7D/?newsId=147&fileName=DGEEC_DSEE_PERFIL_DO_ALUNO_1617.pdf
http://www.dgeec.mec.pt/np4/97/%7B0lientServletPath%7D/?newsId=147&fileName=DGEEC_DSEE_PERFIL_DO_ALUNO_1617.pdf
https://doi.org/10.1080/0305764X.2016.1195788
https://doi.org/10.1037/a0038367
https://doi.org/10.1080/10705519909540118
https://doi.org/10.1080/10705519909540118
https://doi.org/10.1080/01494929.2016.1157121
https://doi.org/10.6018/analesps.31.1.158081
https://doi.org/10.6018/analesps.31.1.158081
https://doi.org/10.1007/s10560-010-0213-x
https://doi.org/10.1177/0049124114543236
https://doi.org/10.1177/0049124114543236
https://doi.org/10.1177/0743558403260094
https://doi.org/10.1007/s10964-013-0079-2
https://doi.org/10.1037/dev0000416
https://doi.org/10.1037/dev0000416
https://doi.org/10.1002/9781118963418.childpsy116


Long, H., & Pang, W. (2016). Family socioeconomic status, parental expectations, and adolescents’ academic
achievements: A case of China. Educational Research and Evaluation, 22(5–6), 283–304. https://doi.
org/10.1080/13803611.2016.1237369.

Lowe, K. l., & Dotterer, A. (2013). Parental monitoring, parental warmth, and minority youths' academic
outcomes: Exploring the integrative model of parenting. Journal of Youth & Adolescence, 42(9), 1413–
1425. https://doi.org/10.1007/s10964-013-9934-4.

MacCallum, R. C., Browne, M. W., & Sugawara, H. M. (1996). Power analysis and determination of sample
size for covariance structure modeling. Psychological Methods, 1(2), 130–149. https://doi.org/10.1037
/1082-989X.1.2.130.

Morris, S. M., Cui, L., & Steinberg, L. (2013). Parenting research and themes: Wat we have learned and where
to go next. In R. E. Larzelere, A. S. Morris, & A. W. Harrist (Eds.), Authoritative parenting: Synthesizing
nurturance and discipline for optimal child development (pp. 35–58). Washington, DC: APA. https://doi.
org/10.1037/13948-003.

Morsbach, S. K., & Prinz, R. J. (2006). Understanding and improving the validity of self-report of parenting.
Clinical Child and Family Psychology Review, 9, 1–21. https://doi.org/10.1007/s10567-006-0001-5.

Mota, C. P., Matos, P. M., & Lemos, M. S. (2011). Psychometric properties of the social skills questionnaire:
Portuguese adaptation of the student form (grades 7 to 12). The Spanish Journal of Psychology, 14, 486–
499. https://doi.org/10.5209/rev_SJOP.2011.v14.n1.44.

OECD. (2015). The ABC of gender equality in education: Aptitude, behaviour, confidence. PISA: OECD
Publishing. https://doi.org/10.1787/9789264229945-en.

Pelegrina, S., García-Linares, M. C., & Casanova, P. F. (2003). Adolescents and their parents’ perceptions
about parenting characteristics. Who can better predict the adolescent’s academic competence? Journal of
Adolescence, 26, 651–665. Retrieved from: https://www.ncbi.nlm.nih.gov/pubmed/14643738.

Pinquart, M. (2016). Associations of parenting styles and dimensions with academic achievement in children
and adolescents: A meta-analysis. Educational Psychology Review, 28(3), 475–493. https://doi.
org/10.1007/s10648-015-9338-y.

Ratelle, C. F., Morin, A. J. S., Guay, F., & Duchesne, S. (2018). Sources of evaluation of parental behaviors as
predictors of achievement outcomes. Motivation & Emotion, 42(4), 513–526. https://doi.org/10.1007
/s11031-018-9692-4.

Simons, L. G., & Conger, R. D. (2007). Linking mother-father differences in parenting to a typology of family
parenting styles and adolescent outcomes. Journal of Family Issues, 28(2), 212–241. https://doi.
org/10.1177/0192513X06294593.

Smetana, J. G., Metzger, A., Gettman, D. C., & Campione-Barr, N. (2006). Disclosure and secrecy in
adolescent-parent relationships. Child Development, 77, 201–217. https://doi.org/10.1111/j.1467-
8624.2006.00865.x.

Soenens, B., Vansteenkiste, M., & Beyers, W. (2019). Parenting adolescents. In M. H. Bornstein (Ed.),
Handbook of parenting. Vol.1 : Children and parenting (3rd ed., pp. 101–167). New York: Routledge.

Sorkhabi, N., & Middaugh, E. (2019). Domain-specific parenting practices and adolescent self-esteem,
problem behaviors, and competence. Journal of Child and Family Studies, 28(2), 505–518. https://doi.
org/10.1007/s10826-018-1270-6.

Stattin, H., & Kerr, M. (2000). Parental monitoring: a reinterpretation. Child Development, 71, 1072–1085.
https://doi.org/10.1111/1467-8624.00210.

Steinberg, L. D., & Silk, J. S. (2002). Parenting adolescents. In M. Bornstein (Ed.), Handbook of parenting:
Vol.1, Children and parenting (2nd ed., pp. 103–133). Mahwah, NJ: Erlbaum.

Stepp, S. D., Pardini, D. A., Loeber, R., & Morris, N. A. (2011). The relation between adolescent social
competence and young adult delinquency and educational attainment among at-risk youth: The mediating
role of peer delinquency. Canadian Journal of Psychiatry, 56, 457–465. https://doi.org/10.1177
/070674371105600803.

Supple, A. J., & Small, S. A. (2006). The influence of parental support, knowledge, and authoritative parenting
on Hmong and European American adolescent development. Journal of Family Issues, 27, 1214–1232.
https://doi.org/10.1177/0192513X06289063.

Swanson, D. P. (2010). Adolescent psychosocial processes: Identity, stress, and competence. In D. P. Swanson,
M. C. Edwards, & M. B. Spencer (Eds.), Adolescence: Development during a global era (pp. 93–124).
Burlington, MA: Elsevier.

Van Lissa, C. J., Keizer, R., Van Lier, P. A. C., Meeus, W. H. J., & Branje, S. (2019). The role of fathers’
versus mothers’ parenting in emotion-regulation development from mid-late adolescence: Disentangling
between-family differences from within-family effects. Developmental Psychology, 55(2), 377–389.
https://doi.org/10.1037/dev0000612.

Do Adolescents’ Perceptions of Mothers’ and Fathers’ Parenting... 253

Author's personal copy

https://doi.org/10.1080/13803611.2016.1237369
https://doi.org/10.1080/13803611.2016.1237369
https://doi.org/10.1007/s10964-013-9934-4
https://doi.org/10.1037/1082-989X.1.2.130
https://doi.org/10.1037/1082-989X.1.2.130
https://doi.org/10.1037/13948-003
https://doi.org/10.1037/13948-003
https://doi.org/10.1007/s10567-006-0001-5
https://doi.org/10.5209/rev_SJOP.2011.v14.n1.44
https://doi.org/10.1787/9789264229945-en
https://www.ncbi.nlm.nih.gov/pubmed/14643738
https://doi.org/10.1007/s10648-015-9338-y
https://doi.org/10.1007/s10648-015-9338-y
https://doi.org/10.1007/s11031-018-9692-4
https://doi.org/10.1007/s11031-018-9692-4
https://doi.org/10.1177/0192513X06294593
https://doi.org/10.1177/0192513X06294593
https://doi.org/10.1111/j.1467-8624.2006.00865.x
https://doi.org/10.1111/j.1467-8624.2006.00865.x
https://doi.org/10.1007/s10826-018-1270-6
https://doi.org/10.1007/s10826-018-1270-6
https://doi.org/10.1111/1467-8624.00210
https://doi.org/10.1177/070674371105600803
https://doi.org/10.1177/070674371105600803
https://doi.org/10.1177/0192513X06289063
https://doi.org/10.1037/dev0000612


Vasquez, A. C., Patall, E., Fong, C., Corrigan, A., & Pine, L. (2016). Parent autonomy support, academic
achievement, and psychosocial functioning: A meta-analysis of research. Educational Psychology Review,
28(3), 605–644. https://doi.org/10.1007/s10648-015-9329-z.

Yoo, H., Feng, X., & Day, R. D. (2013). Adolescents’ empathy and prosocial behavior in the family context: a
longitudinal study. Journal of Youth and Adolescence, 42, 1858-1872. https://doi.org/10.1007/s10964-
012-9900-6.

Publisher’s Note Springer Nature remains neutral with regard to jurisdictional claims in published maps
and institutional affiliations.

254 O. Cruz et al.

Author's personal copy

https://doi.org/10.1007/s10648-015-9329-z
https://doi.org/10.1007/s10964-012-9900-6
https://doi.org/10.1007/s10964-012-9900-6

	Do Adolescents’ Perceptions of Mothers’ and Fathers’ Parenting Behaviors Predict Academic Achievement and Social Skills?
	Abstract
	Parenting Dimensions and Adolescents’ Developmental Outcomes
	Mothers’ and Fathers’ Parenting Behaviors and Adolescents’ Development
	The Current Study
	Method
	Participants and Procedure
	Measures
	Adolescents’ Perception of Fathers’ and Mothers’ Parenting Behaviors
	Academic Achievement
	Social Skills
	Socio Demographic Characteristics

	Analytic Plan

	Results
	Preliminary Analyses
	Adolescent’s Perception of Fathers’ and Mothers’ Parenting Behaviors Measurement Models
	Social Skills Measurement Model
	Descriptive Statistics, Mean Differences, and Correlations

	Testing Adolescents’ Perception of Mothers’ and Fathers’ Parenting Behavior as Predictors of Academic Achievement and Social Skills

	Discussion
	Limitations
	Strengths

	Conclusion
	References


